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Abstract

The research described in this article was a qualitative examination of Israeli, Palestinian, and international peace educators
conceptions of their work and its impact on their intended audience. The purpose of the study was to examine the participants’
conception of peace education, how they put this into practice and what barriers they experienced in conducting their work. A
purposeful sampling of four Israeli, four Palestinian and four International peace educators working within the context of the
Israeli-Palestinian conflict were interviewed. The participants were working to depolarize and rehumanize the storiassand actio
of the students in their educational programs by working through the deep intellectual and emotional issues that baia Israelis
Palestinians face because of occupation. However, their visions were obstructed, both literally and figuratively, byahe physic
intellectual and emotional barriers resulting from Israel's occupation of the West Bank.
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Introduction polarized relationship with the Other (Biton and Saloman,

Peace educators working in Palestine and Israel face uniﬁ@m)- For Jewish Israelis the collective narrative of the
challenges to conducting their work. Through the almog#olocaust and the independence of Israel frames peace
60 years of the conflict numerous barriers have beegflucation encounters, whereas the collective narrative of
erected between Israelis and Palestinians that hamp#§ Nakba and the ongoing occupation of Palestine is the
peace education. A fundamental barrier exists in tharrative that defines Palestinian identity (Zembylas and
identities and legitimizing narratives that are constructed@€kérman, 2008a). Such polarizing narratives are also
maintained and distributed by the different groups in thglgtrlbuted through text_books used in Israel and Palestine
conflict. The identities and narratives allow individuals(Firer, 1998; Moughrabi, 2001)

within the different groups to make sense of the samMResearch has shown that the collective narratives and
conflict but from very different perspectives (Bar Tal,jjentities that are formed on each side create significant
2000; Saloman, 2004). Of central importance to the id@garriers to peace education encounters. Because of these
of narrative and identity is the collective: how the twaygjarized social conditions encounters between Israeli Jews
groups create and distribute collective narratives that forghd palestinians can actually strengthen stereotypes (Dajani
a cohesive identity within Palestinian and Jewish/Israelinq Baskin, 2006). Short encounters, in particular, do not
ethnic groups (Gur Ze'ev, 2003). In the context of thgiow participants time to have their prior understandings
ongoing conflict, these narratives effectively establish ghallenged or disrupted and participants rely on their personal
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stereotypes to make sense of the situation (Suleiman, 208 challenged by developing counter-hegemonic narratives
In some cases polarizing stereotypical identities araihd practices in the context of education and political action
narratives are brought to the encounter by the organizé@ook and Cooper, 1995). Particularly relevant to this study,
and facilitators. When working with children adults whalobal feminism builds on feminist critiques of patriarchy
organize and conduct peace education activities often briaga form of domination, and applies it broadly to the central
essentialized identities that they impose or project assues of war, peace, violence and domination of many
childrens’ encounters within mixed group settingslifferent kinds (Connell, 2005).

(Bekerman, Zembylas and McGlyn; 2009). An essentializeéilobal feminism and peace education share some

identity is a fixed and naturalized sense of self that creatfes ndational perspectives that include the furthering of
insiders and outsiders that establishes an “us” and “thenﬁw PeTSp 9

mentality that is difficult to overcome. equality of rights through nc_mwolent action, encouraging
forms of governance that give equal power to its citizens
Education occupies a conflicted or contradictory present@ making decisions, and finding ways to fairly distribute
in the peace process. While educational processes mmagources (Brock-Utne, 1985). Moreover, Warren (1994)
erect some barriers, it is also recognized that educatiorsigggests that feminism and peace activities share a goal of
an essential element in achieving peace in the conflwbrking towards dismantling forms of oppressive and
(Zaslof, Shapiro and Coyne, 2009). While short encountdngerarchical relationships of power that only serve the needs
may activate stereotypes, the idea of creating encountefsa few.
between I;raellJews and Pa_llestmlans remains an mporta%bal feminists such as Reardon (2001) argue that
strategy in peace education (Abu-Nimer, 2004). For . “ , ’ .
. working towards a “culture of peace” begins with an
encounters to be productive they must openly address . o . : .
. . understanding and critique of the dominant ideologies
dearly held narratives of nation and culture (Bekerman, _. L :
. .~ . —against which it must be articulated and then moves to
2007). Moreover, the barriers erected and maintaine

. . . " recom i i ity withi
through collective narratives and identities also represer?tC ommend ideas and practices that generate equality within

an avenue of hope for working towards a condition qrpultlple cultural spheres. Giroux (1991) argues from a

X mini r ive for m rn di r f
peace and coexistence (Bar-On and Kassem, 2001§.. st pe spect_e or a pos_t odern d scoq_se 0
resistance as a basis for developing a cultural politics and

Zembylas and Bekerman (2008a) suggest that collectigeti_racist and anti-sexist pedadoqy as part of a laraer
narratives can be reshaped through “dangerous memori 9 pedagogy P 9

that challenge the static and essentialized status qf ooy (_)fdlfference and democratic struggle. Increa;mgly,
) ﬁese differences and struggles have become global in scope

(Zembylas and Bekerman, 2008). The reshaping ot ,. .~

. : . o and implication.

collective narratives and identities must be approached as

a political project that acknowledges and addresses tGemmon to all these educational emphases is the focus on

current political realties of Jewish Israeli and Palestiniamuman rights. Brock-Utne (1985) asserts that forms of

youth (Hammack, 2010). It is possible for identities andppression on major and minor scales have to be addressed

narratives to be rewritten through sustained and focusetthin peace education. She states,

effort. For example, Israelis and Palestinians have Workeﬂ,ﬂy through respect for the equal rights of others and

tq write new k_mds of textbooks that_educ_:ate abou_t t_ ﬁrough work for the cessation of all forms of oppression
different narratives of land, place and identity that exist i h a major and minor scale will the concept of peace

the region (Adwan, 2001). The purpose is to disrupt trbe

fort of , fve | fort t K ecome a reality. So, logically, a commitment to peace
comfort of oneé's own perspec,lve In-an efiort 1o Makgqcation leads to a commitment to end sexism and racism
sense of and validate the other’s narrative.

and to the quest for ending the inequalities that are

Global feminist perspectives manifested in every aspect of society. (p.32)

Import theoretical and conceptual insights for the study S important to note that the very idea of human rights
were also drawn from global feminisms. Global feminisrh@n b€ critiqued for being based in a universalized western
offers the conceptual tools for understanding and analyziffiglividualist notion of human and right (Wolper and Peters,
the patriarchal, masculinist and militarized globai- 95). A global feminist perspective would value a diverse
hegemonies that produce and maintain inequitab}@derstanding of the foundations and practices of these
relationships of power on a global scale, and how they cHghts that might begin with the lived experiences of women
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(Binion, 1995) and in the epistemological foundations aiccounts...” (p. 303). The explicitly stated goals of this

indigenous peoples (Esteva and Prakash, 1998). research, therefore, are both to develop an understanding
. . o e I and advocacy for peace education across the socio-political
Rich (1984) coined the term “politics of location” as %ivide that marks the conflict as we “challenge the status

way to understand the intersections of multiple : o . ,
. L , L . quo and contribute to a more egalitarian social order...
identifications that construe one’s standpoint in shapi

ehra, 2002, p. 77).

political perspectives and knowledge, and to explo
alternatives to the homogenizing tendencies of tradition@he status quo for participants in this research project is
feminism. Gender should not be a universal category ttgriounded in the Israeli Occupation of Palestinian territories.
carries with it naturalized versions of complex socidlVe use the terms occupation, occupied and occupier with
relationships. In global feminism, the idea of location ia great deal of care, and rely on the United Nations
used to destabilize the vestigal unexamined or stereotypidaisignation of the Palestinian territories, Gaza, West Bank
images of colonial rule and other manifestations aind East Jerusalem as being occupied by Israel (CF.
modernity’s structural inequalities (Mohanty, 2003)Makdisi, 2008). For the occupied, movement is restricted

Grounding critique and action within a location highlight&nd subjugation by oppressive forces influences everyday
diversity and offers the opportunity for creating alternativeved experience. For the occupier, privilege exists on

histories, and identities that will allow for the generation atertain levels, but if their work transgresses the barriers of
new strategic alliances across the terrain of differen€ccupation, they may also be on the margins of the
(Kaplan, 2002; Laclau and Mouffe, 1999). A feminist ethidominant society.

views this political project as constructing a COMMOB 5 e educators in this study were initially identified through

alll_ance W'th. strategic goals_whl!e maintaining th? dlve.rst%eir participation in the International Democracy and Peace
voices and identities that give it power. These “workin

. Education conference sponsored by The Israeli-Palestine

aIIIances_ would necess_arlly a't‘?r the_conqrete MeaniNBs nter for Research and Information (IPCRI). The
and practices of any particular voice or identity as it became

. . " onference was held in Antalya, Turkey because most
articulated with common political goals (Jakobson, 1998 alestinians are unable to enter the Israeli territory and

The purpose of this study was to examine how educatdssaelis are restricted from going into the Occupied
working in the context of the Israel/Palestine conflicPalestinian Territories. Approximately 270 Israelis,

perceived their peace-oriented work, and how theRalestinians and international participants from some 20
viewpoints were shaped within the current socio-politicadountries participated in the international conference. From
conditions of power. The following questions guided théhis larger group of conference attendees, twelve
research: participants were identified through a purposeful sampling

1. How do peace educators working in Israel and th(eStake, 2006) with equal numbers of Israelis, Palestinians

Occupied Palestinian Territories view their work? and Internationals recruited to participate.
, . - Ptarticipants included nine women and three men between
2. How do these peace educators’ positionalities affe% L o
: ; the ages of 25 and 55. The ethnicity of the participants
their constructions of peace? . ) . .
included three Jewish-Israelis, an Arab-Israeli, four
3. What do these peace educators identify as barri¢talestinians, three Jewish-Americans, and one Jewish-

and possibilities to working towards peace? Canadian. In addition to the semi-structured in-depth
interviews, video-taped recordings of their presentations
Methods at the international peace and democracy education

We situated this qualitative study at the intersections gpnference were collected, along with additional artifacts
critical ethnography (Madison, 2005, Smith, 2002) and aistributed by conference organizers and participants.
advocacy approach to research (Lather, 1991). In advancifgsyiews were transcribed verbatim and analyzed. Initial
similarly positioned work, Hemment (2007) explains, "Wey 5y ses were strongly inductive (Hatch, 2002). Hatch
can no longer conceptualize the world in terms of ‘culturégescribes inductive data analysis as “a search for patterns

— separate, distinct, hermetically sealed entities, existing meaning in data so that general statements about
outside of global relations of power. Neither can we 9&henomena under investigation can be made” (p. 161).

away with writing ourselves out of our (researchi,ysequent rounds of analyses involved a constant
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comparative analysis (Glaser, 1967) and typological analysieeir programs to meet. The physical barriers serve as
(LeCompte and Preissle, 1993) that involved “dividingerhaps the most extreme reminder that Israel has imposed
everything observed into groups or categories on the bagistructure that controls and regulates Palestinian lives and
of some canon for disaggregating the whole phenomendistances them from Israeli society. Thaquan, a Palestinian
under study” (p. 257). Drawing from a criticalman from Ramallah, explained this most clearly when he

ethnographic focus, the emerging categories were thdiscussed his feelings about meeting with Israelis at the

linked to research, ideas and theories that highlight tirgernational conference, held outside the country, to speak
political that is embedded in everyday life. The analysedout peace education in the area of Palestine and Israel.
were informed by extensive experiences that the first atpon returning to the West Bank, he would be confronted

second authors had travelling and conducting researchwith the physical barriers that separate him from Israelis

the region on various kinds of peace and social justiemd internationals. Thaquan stated:

organizations. Taking Palestinians and Israelis outside the country, you

The results of these analyses are presented in the followfeg! that things will go in a better way, more smoothly.
manner. First, participants’ experiences and storié¥hen they take out groups to share outside the country
regarding structural barriers to peace education atteey can freely share with one another, but once we get
presented. Next, we share the many ways in which thds&ck in the airport we are separated. We go to Ramallah
peace educators have created alliances and strategiesdhdtthe others go into Tel Aviv. The same situation will
have challenged and destabilized these barriers. The extesiturn back. We will take the same road through the
to which participants built relationships across physicatheckpoints, the tanks will invade Ramallah, | will hear the
ideological, and political barriers provides important insightshooting, and some of the people who had wanted to go
into ways in which they have transformative agency twill never have gotten their permissions, so nothing will be
work towards deep levels of social change. Rather thahanged.
e anens Jhgain continues toworcon i prjects o pesce it
ways of living in the world i own community, b_ut flnds_ that the work he

’ accomplishes must be situated within the reality of the

Results and Discussion physical barriers erected through Occupation.

For the participants in this study Israel’s continuedh& most common type of physical barrier is the Israeli
occupation of Palestine, and the variety of difficulties thigheckpoints. Checkpoints are military barriers set up on
presents, colors all peace-education activities. While tfi@ads to check the movement of people within the Occupied
participants were committed to working towards peace iferritories and the border between Israel and Palestine.
the region, their visions were obstructed, both literally antie checkpoints are militarized and all individuals working
figuratively, by the physical, emotional, and ideologica‘ihe checkpoints are heavily armed. In recent years, the
barriers resulting from the Occupation. In the followinglumber of these obstructions has gradually risen (B'tselem,
section, we discuss our findings in terms of polarizatioNP). These checkpoints restrict the movement of
and the extent to which the physical, ideological and politicEi@lestinians and Israelis, delay travel or prevent, and create
barriers polarize Israelis and Palestinians into separaf@any difficulties for peace educators wanting to work on
disconnected and conflicted groups. While some of theBEPJECS in the West Bank and Gaza. Anael, a Jewish woman
barriers are tangible and concrete physical manifestatioff§™ Israel, stated “the big barriers are checkpoints because
others are just as “real” though experienced on a mdts so difficult for us to get the Palestinians to come and

emotional or intellectual level. be a part of what we are doing. Every time is such an
effort.” Anael’s organization, Creativity for Peace, is forced
Physical barriers to go outside the country to do their work with youth

%?cause the barriers are too great and make it too difficult

The physical barriers include the massive separation barrier, . . .
Py P it§>hcarry out their work in the region.

checkpoints and roadblocks, and segregated Jew
communities. The physical barriers impede the travel @hother physical barrier that impedes peace work between
peace educators and make it particularly difficult, if ndPalestinians and Israelis is the Separation Wall that now
impossible, for the peace educators and the participantsliides the West Bank and Israel. The Wall, constructed
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by Israel, is comprised of a network of fences and 30 footaintain and legitimate the barriers between Israelis and

high concrete walls, which snake through the West Barialestinians.

;Z?g;ﬁ'q?gr:Strgfvlnfsrogomee\ggﬁt (i";g: alr;)c:;r:eiﬁqarg[s: Tr?l;wese histories are often validated through school
) ' curriculum in Israel and Palestine. As Michael Apple (1979)

director of Hope Flowers School in Bethlehem, eXpIamﬁa&s argued, the school curriculum is where problematic

that the Separation Wall has been a huge impediment towa . : . AT .
L{ieologles of inequality and injustice are effectively

moving in the direction of peace and reconciliation. He felt. _. . S .
. ._distributed and maintained. Israeli textbooks, for example,
that some of the Israelis support the Wall because it IS

viewed as somehow fixing the security problem “Yeaﬁ)ortray a nationalist Jewish-Zionist narrative with little

; 9 Y Problem, “Yeali, o htion of Palestinians (Al-Haj, 2005; Yogev, 2010),

some of them still want the Wall. They think it's a magical . : .

. IR . > ~“Whereas Palestinian textbooks portray history but from their
stick to solve the problem.” Ultimately, Ibrahim explained

the Wall has hurt both Israelis and Palestinians in their pe Oun standpoint and at the expense of Jewish Israeli views

building activities, “The Wall has been a huge deterrent fown, 2003). Pa_rt|C|pants were adamant that a mutual
ack of an appropriate education about the history of the

joint Israeli and Palestinian peace building activities because . : -
d . e : N region and cultures contributes to prejudices, stereotypes,
it makes it so difficult for each side to meet. : . X
and biases. Anat, a Jewish woman working for IPCRI, on

Another physical barrier is the illegal settlements erectgutace education in Israel, suggested that, through their
by Israelis on Palestinian land. Many Palestinian cities sthools, Jews have constructed a narrative of victimhood
the West Bank have been separated from each other dutht is rooted in their long history:
increased Jewish only settlements. The settlements e . . .

. . . he education in Israel is very much focusing on the sense
typically ringed by a wall, fences, and barbed wire. Enas

. : : . of us being victims. . . on the Jewish history and trials.
a Palestinian women lives in Hebron and works with t .
he lessons that are drawn from it are very dangerous.

Library on Wheels, experiences the settlements on ada‘FKere is no balance anywhere and I think that more

basis and worries about the children living in her city. She . .
stated awareness, a very deep understanding of human rights,

and self-criticism and critical reading of our narratives, of
The children in the old city [Hebron] are going through aur holidays, of our culture, would be very, very important
hard situation. Childrenoften have to face violent and useful.

conditions because there are Israeli settlers and Israeli

. ) Rula, a Palestinian woman, explained that the curriculum
soldiers, and checkpoints.

in Palestine also perpetuates misperceptions about the
Settlements make peace education efforts very difficult asnflict. When Rula was in school in Palestine, the school
educators and participants must circumvent them. system was using a Jordanian curriculum which “did not

have balance. It didn’t have any Jewish views.”
Ideological barriers

The second type of barrier is ideological and includes t@litical barriers

stories and narratives of the “Other” that are propagatéthe third type of barrier is political and is constituted by a

through the educational system, religion, and media. The®s@ze of rules, regulations, and policies that function along
socially produced, distributed, and validated stories are toldth the physical and ideological barriers to constrain peace
by one side of the conflict about the other and vice versaucation work. The political barriers often operate in

(Bekerman, 2007). The stories that each side tells azencert with the physical barriers to severely restrict any
framed by a collective memory conditioned by unique bkind of movement between Israel and Palestine or within
overlapping histories and narratives that instantiate Ralestine (Halper, 2009). In order for any Palestinian to
perpetrator-victim dichotomy (Bekerman and Zembylasdtavel into Israel, or at times between Palestinian cities,
2010). Israelis tend to frame their stories in the context tfey need permission. Rutie, from Windows: Channel for
the Holocaust and the importance of Israel as a JewiSlommunication, explained:

state. Palestinians construct their history as a story in whiﬁ1h

. . 1 order to get Palestinians into Israel they have to ask for
Jews removed them from their homes appropriated their . . "
ermits. Up to the age of sixteen, it's usually not a problem.

land and continue an illegal Occupation that impedes thejr . -
. . - OIut the (peace education) facilitators have a problem.
human rights. These two narratives are polarizing an
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Sometimes when there’s a Jewish holiday there’s a strat peace education in regions of intractable conflict clearly
closure. shows the difficulty of moving individuals out of their

In addition to laws that require permission for movemenpolarized identities and narratives it is through the use of
Palestinians also face curfews and closures that cregératives that the two groups can engage in a process of
obstacles for any kind of movement or peace educati@fPolarization (Kuppermintz and Saloman, 2005).

activities. Thaquan explained that the curfews placed qthe processes of rehumanization began with the peace
Palestinians can last from several hours to several dayfcators themselves and their own life experiences. Many
depending on the security forces of Israel. Enas furthgf ihe participants in this study had personal experience
described the curfews, “From town to town it's More Ofyith the transformative rehumanization process that

less restricted. By the end of 2004, the situation in PaleStiri}?cluded a specific event in which they came to see the
especially in Hebron, we witnessed instability on a politic portance of seeing the “other” as human, dissolving the
level and on a security level. There were curfews that WeLe i ctions between an “us” and “them.” ’For example

imposed from time to time.” The curfews are placed o . . : .

. o nael explained that her perceptions shifted after she visited
entire towns and maintain a system of control over tr}ﬁe West Bank for a peace workshop in Nablus. She had a
Palestinian populations in the West Bank. . fora pea P L

physical reaction in which she felt the heaviness of the
Theorizing barriers to a culture of peace atmospherez and she acknpwledged how different this was
from the life she led in Israel. The process of

Participants acknowledged the existence of numerou o . . )
re}umamzaﬂon is transformative as one side begins to open

barriers to conducting peace education work in Israel an . )
gp and acknowledge that the other side has its own

Palestine. The physical, political and bureaucratic barrieY Ve f ¢ rof qvi int. By developi
are instituted by Israel and constitute what Halper (Zoog?rratlve, rame orreterence, an Vlewpomt,. y developing
calls a “matrix of control” that embedded in thei@n awareness and empathy for the other’s suffering, one

occupation of Palestine. As Halper (2009) acknowledge@n Pegin to be informed by and act upon a new perspective
a “Kafkaesque” psychological drama is played out throughat challenges previous |deqlog|es. During An_agl’s visit to
a system of policies, laws, and restrictions. Furthdyablus, she heard the stories of the Palestinian women
exacerbating the concrete, political and bureaucratic barriéfd recounted:
are the epistemological and ideological components. The_s__e-my belief system crashed and | felt as if | had been
elements of control function to create and perpetuate deeQ%nding on glass. Someone took a hammer and POW!
polariz_ed beliefs, experie_nces and narrgtives of ”Who am | now? | was in absolute shock. Like where have
"occupied” and the "occupier.” These barriers serve Pheen? Where have | been? Who are these people that |
strengthen and exacerbate the collective narratives a(%’n’t know in my backyard? ...And I've never seen it! |
identities that peace educators have found serve as barriers . ; T L
in the building of peace (cf. Bekerman, Zembylas anﬁ W thelr suffering as being so real and my suffermg.as
McGlynn, 2009; Biton and Saloman, 2006) eing in my head, my thoughts._ It was as_hocklng rev_elatlon
for me. It was really, really painful hearing the stories of

Destabilizing barriers to a culture of peace through ~©ccupation.

rehumanization Understanding the importance of seeing the “Other” as
While acknowledging the impact that the physicalhuman also informed

ideqlqgical, e_md political barriers have on their work, th%haquan’s personal experiences. He and his family were
participants in this study gmp_loyed locally releyant an\%rced into hiding when soldiers from the Israeli Defense
contextually-based strategies in an attempt to circumvent .. (IDF) invaded Ramallah. To survive, his family

structural barriers and destablize epistemological and o qed water and milk. and Thaguan knew that to get these
ideological barriers to peace by building relationships trﬁ% ’
i

¢ d th bstructi q ¢ gplies he would need to reach out to one of the soldiers
ranscen €se obslructions and promote agency. a way that emphasized his own humanity. Thaquan

LOCUSI Of. thtg peﬁlce edrl]Jcatlor_w W?rk 'S to ;Nmk a%a'tngg(plained to the soldier that he went to the American
epofarization through proximal encounters an niversity in Cairo and majored in mathematics and minored
reshaping of identities and narratives. While the Ilteratum economics. According to Thaquan, “The soldier said

PRINT ISSN.: 2321-9807 6 ©2014 Renu Publishers. All rights reserved
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‘Wow! You have a minor in economics; I'm doing a minorDialogue
in economics also.” Thaquan explained, * Peace education programs often incorporate dialogue as a

We found something in common. We discovered sonf&ntral component. Dialogue has become a central tenant

courses and some economic theories and the Israeli sol@Ef1any peace education programs and processes in Israel
told him, “I never heard that, | have the image ofnd Palestine (cf. Dov, 1998; Shimmel, 2009). As Bekerman

Palestinians as dirty people and lower class, but actuaﬂ?d
you changed this idea. | took his email and he took npymblas (2010) suggest, dialogue itself is not an answer

email and to this day we still are friends. or a privileged process in peace education and must be
) ) properly structured and organized within a broader social
Creating symmetrical spaces and educational context. The peace educators in this study

A key starting point to the processes of depolarizatidelt that dialogue needed to be at the center of their peace
rehumanization is addressing the assymetrical poweducation process. Anael described dialogue as central to
relations of the conflict. A common practice was to meghe essence of rehumanization, which at its core involves
in a neutral space outside Israel or Palestine that was siphply “sitting with the other person.” Melodye described
so politically charged, full of concrete barriers and constatiie main point of her program as bringing people together.
reminders of Occupation. The Creativity for Peace cantgvhat we're saying here is we’re going to give you this
takes place in the United States to start the process becagpgortunity to meet the Other.” Ibrahim shared similar ideas,
as Anael stated, “I think for the Palestinians specifically,..it's very important that people interact with each other
for them to go to Israel would be so threatening, so scagiya human level, that they see themselves as equal human
... . All they know is a soldier. We start the processeings.” This involves both explicitly talking about the
somewhere where it feels safer.” Melodye, the director @bnflict and providing youth opportunities to engage in
Building Bridges, explained that leaving the region helps tactivities and topics that are not directly related to the
address the inequitable balance of power and authority tizgahflict.

i in th ial relation ween lIsrael . .
's embedded in the social relations between Israe ag%me of the peace workers laid a foundation for the

Palestine, “We felt it was important to bring Israelis an . . -
- eﬁchange of ideas by encouraging participants to speak
Palestinians to the U.S. so that they could be on a Ie\fe . . .
laying field.” rom their own personal experience. Instead of blaming
P ’ each other, the focus is on how the issues affect them
Once removed from the externally imposed mechanismsgérsonally. Rutie explained that she tells students, “Don’t
power the peace education programs try to extricate studesdy, ‘You took our land, you killed our people!’ These are
from the political conditions that might invade their work byslogans that you can't identify with.” Rutie helps the youth
engaging in ordinary activities. Anael’'s goal is for the girls &cus on narratives of the family and personal memories,
the Creativity for Peace camp in New Mexico to feel theThey begin to exchange stories about their families and
freedom they cannot feel at home, where they do not haygery family story is somehow connected also to the
the opportunity to meet each other. Anael explained: narrative. Something happened in so many wars, everybody

| want to see the girls at camp, just living togethelf@S Something to say. Every family has a story.”

peacefully, going bowling together, going shopping togethaBy speaking from the “I,” the peace workers understand
doing all these natural things together, that's what | watitat depolarization and rehumanization begins internally and
to see. | just want to see us being friends and being abldhe first act of transformation is deeply personal. They do
share our lives and to be free. not begin by trying to dismantle the master narrative that

. . . enerates polarization but with the simple act of telling ones
These normal experiences allow the girls to experience w %ry Rather than focusing outward to the “Other,” the

is possible and to envision a world where the segregatifg'”ng and reimagining of personal narratives makes it

they experience at home is mitigated. These experien¢Rissile for people to understand themselves and their
also allow for authentic (or at least depoliticized) integratiogqies first.

and socialization between the two groups, something that o _
is not possible in their lives in Israel and Palestine. While many of the initial encounters focus on changing
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the internal and personal environment, there is a time whisnaelis, Palestinians, and Internationals influence how the
it becomes important to focus outward and begipeace education projects are taught and received. These
developing relationships through listening. The peag@®nclusions are consistent with research on peace education
educators in this study described the importance of listenifigdings that different political, economic, and societal
and hearing the Other’s stories. Many of the educatd#gnditions inevitably influence how peace education is
expressed a need to “get out of the mind and work frofmplemented (Bar-Tal, 2002; Salomon, 2002). This is
the heart.” For example, Rutie clarified that the participan@@rticularly the case in regions of conflict (Rosen &
in her program have a deep need to be heard amnalomon, 2011).

understood; Students from both sides of the conflict wantrhe kind of peace education described in this study tends
to have their pain, suffering, and fear acknowledged.” Sik¢ emerge from two interrelated components: an
stated, “The Israeli kids find that their suffering is veryinderstanding of systems of inequity coupled with a
real...Very often the Israeli kids feel that it's not fair, theransformative praxis that works against barriers and
ask, “We're very understanding and empathetic showinginaries to establish caring relationships of solidarity.
empathy to the person for their suffering, why don’t thegeminist perspective on peace education suggest that
understand why we suffer too?” The idea is to move pasélitical, cultural and economic activity must be viewed as
one’s own sense of suffering and have the ability tgituated at the intersection of regimes of power that are
acknowledge the suffering of others. To do so requiresefecuted through patriarchy, capitalist domination, and
trusting emotional connection between the participantgilitarism (Hammer, 2004; McLaren, 2002; Reardon,
Dialogue, narrative and identity cannot simply be cognitiveoo1).

and must include spaces for deep emotional work to occur. 2006 that educati ducted f h
Moving beyond individual moments of care and to th arga ( ) argues that education conducted from suc

formation of relationships of solidarity (Dean, 1996). Thi§ perspective should not be a homogen_lzed outlook or _the
. . o 2~ ."guest for some acceptable central location but the valuing
is particularly difficult when the source of suffering is

ived to be sitti f This takes i of diversity and the acceptance of difference. The process
perceived 1o be sSitting across from you. This takes ImSfdepolarization involved the establishment of relationships

concerted dialogue and a committed personal relations%omove people out of their own extreme position in an
to the other. effort to acknowledge “Others” and their situation. These

By having the time to share with each other, the studeri&ace educators worked across boundaries to bring people
begin to listen to one another. Leah’s organizatiohogether from very different, polarized, and conflicting
Compassionate Listening, works on a more global scd)esitions to communicate and listen to other perspectives
by bringing internationals into Palestine and Israel to heliy Order to change deeply held convictions. However, the
each side’s narratives. Through intensive training in listenir@f2! IS not to just understand or listen but to be transformed
skills, she provides the participants the ability to see ti the Process of these activities and moved to action.

conflict through a new understanding. She created thesefeminist tradition of peace education highlights a
formalized training programs as a way for people to leatransformative pedagogy enacted through an ethic of care
how to really hear the other person and compassionatélyray & English, 2008). It is a reciprocal form of
listen with an open heart (Hwoschinsky, 2001). She h&mnsformation in which the arbitrary binary of self and
found that this training allows one to “rehumanize the othesociety is dissolved in a recursive act of social and personal
and it creates an opportunity for the once held “polarizeéthange (Mezirow, 2000). In articulating care as an ethical

viewpoints” to be changed. pedagogical stance, Noddings makes the distinction between
caring about and caring for. Caring about can be understood
Theorizing depolarization and rehumanization as making people aware of issues, or learning to recognize

Participants engaged in or conducted a set of procesg%%_narrative of a_nothe_r. In_caring_for, participants estab_lish
that were intended to depolarize by challenging and bridgif§CiProcal relationships in which, “the others reality

the physical, ideological and political gaps. Because WieCOMes arealpossibility” (pg. 14). Care is a deeply ethical
examined peace education in a region of intractable confl@NStruct that extends beyond women's interests and

all of the findings were influenced by these barriers. TH®Ncerns and is exhibited as a foundational moral construct
vast differences in equality and human rights betwedhl€!d,1993; Tronto,1993).
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Conclusion structural systems of violence and oppression that is coupled
Local and global implications for critical peace with a call to action. If the ultimate purpose of peace
education under Occupation education is to create peace, it is imperative to ask, “What

o o is really necessary under these conditions for peace to be
Many of the participants in this study acknowledged thaf:hieved and maintained and what will this peace look like?”

their efforts may not create a sense of peace in the presefifey work must envision possibilities for a peaceful,

and that their work may actually lie in creating the conditiongynnected and just future for both Israeli’'s and Palestinians.
for a culture of peace once the intractable points of the

conflict are overcome, negotiated, and mediated. For thgfer ences
_partlupgnts in this StUdy; whether Palestln_|an, Israeli %\rbu-Nimer, M. 2006. Nonviolent action in Israel and Palestine: A
international, there can be no real and lasting peace until  4,5ying force. In E. Kaufman, W. Salem and J. Verhoeven

the Occupation is ended. (Eds.)Bridging thedivide: PeacebuildingintheIsraeli-Pales-

. . . tinian conflict. Boulder, Co: Lynne Rienner Publishers. 135-
However, there is work to be done in the present and it y

begins with forms of education that destabilize, challeng@wan. s. 20015choolbooksin the making: From conflict to peace.

or dismantle the system of occupation through depolarizing  Braunshweig, Germany: Georg Eckert Institute.

actions and the building of relationships through dialoguél-Haj, M. 2005. National ethos, multicultural education, and the
It is important to note the difficulties under which peace ~ new history textbooks in IsraeCurriculum Inquiry, 35(1):

: e ; . 47-71.
educator_s conduct th_el_r Work_ within Israel’s OCCUpatIOR?pIe, M. 1979. Ideology and curriculum. London: Routledge and
of Palestine. The participants in our study are hopeful, ye Kegan Paul.

th_ey understand that the barriers identifigd_ in th_is StU@Ar-on, D. and Kassem, F. 2004. Storytelling as a way to work through
will render any long-term effect very difficult if not intractable conflicts: The German-Jews experience and its rel-
impossible. Any desirable outcomes from the peace  evance to Israel Palestine conflidournal of Social Issues,

education activities can be transitory as participants re- _ 60: 289-306. o o _
enter the realities of occupation. Bar-Tal, D. 2000Shared beliefs in a society: Social Psychological

analysis. Thousand Oaks, CA: Sage.

The goal of any action conducted with peace educationBar-Tal, D. 2002. The illusive nature of peace education. In G. Salomon
mind must be for building a just society through the active andd B. ggvo (Eds-gﬁcemrga&oﬁ Thﬁclc\’lr‘g?péslolrt')”c'p'i ,
and engaged participation of citizens (Bartlett, 2008). |n ~ 2h¢Practicesaroundineworid. Manwan, .- =aribaum. </
the case of the Israel Palestine conflict the most defensillg et . 2008 Paclo Freire and peace education. In M. Bajaj

political actions would be non-violent resistance and civil (Ed.). Encyclopedia of peace education. Charlotte, N.C.: In-
disobedience. To end Israeli Occupation, Abu-Nimer (2006)  formation Age Publishing.
argued: Bekerman, Z. 2007. Collective memory and obstacles to reconcilia-

tion efforts Israel. In S.T. Jassal & E. Ben-Ari (Edshe
It should be emphasized that the effective daily actions  partition motif in contemporary conflicts. London:Sage, 323-
include maintaining internal solidarity, finding alternative 343.
routes around checkpoints, continuing to harvest olivegekerman, Z. 2007. Rethinking intergroup encounters: Rescuing praxis
holding strikes, boycotting, refusing to cooperate with from theory, activity from education, and peace/co-existence

A - = . . . f i i I . | of P E :
Israeli civil and military administrations, protesting, blocking ng_rg;dem'ty and culture. Journal of Peace Educad¢h)

roads, hanging Palestinian and black mourning flags @Rkerman, z.. Zembylas, M. and McGlynn, C. 2009. Working to-

electric-power poles, and educating foreign audiences about  wards the dessentialization of identity categories in conflict

the impact and nature of Occupation. (p. 138) and post conflict societies: Israel, Cyprus and Northern Ire-
. land.Compar ative Education Review, 53(2): 213-34.

For a model of how this can happen we need l00k Bkerman, z., and Zymbalas, M. 2010. Facilitated dialogues with

further than the history of Palestinian political action. teachers in conflict ridden areas: In search of pedagogical open-
Although American media highlights violent forms of ir}gS_ that move beyond the par_alysing eff_ects of perpetrator-
resistance, Palestinian society has largely engaged in non- ‘é'ggm narrativesJournal of Curriculum Sudies, 42(5): 573-
VIOIen_t rleSIStan_ce to Occupatl(_)n,hanzdof;gs along hIStoryé)l];\ion, G. 1995. Human rights: Afeminist perspectitaman Rights
non-violent resistance (Qumsiyeh, ). Quarterly, 17(3): 509-526.

The work to be conducted in peace education undBiton, Y and Saloman, G. 2006. Peace in the eyes of Israeli and Pales-
occupation assumes two related actions: The analysis of tinian youths: Effects of collective narratives and peace edu-
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